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| hear and | forget
see and | remember
do and | understand




watch one
do one
teach one



how are we doing this today in communities of
faith’?



how Is the world teaching us faith



learning as indwelling
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e what is my relationship to
others?
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e what am | able to explore?
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e how can | utilize the available
resources”?

Brown and Thomas




questions of doing as much as of knowing



VERSITY OF MINNESOT

distraction or engagement?
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how might we move forward? the Bible and our church
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daily life, encountering a stranger, breaking bread
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daily life




what can we learn about learning”



how do we recognize Jesus?



Mary, the disciples on the road
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how do we know Christ in the daily?



what are the elements that invite us to share
hospitality”?



guestions we need to ponder

e how do we encounter strangers?

e how do we build relationships with those from whom we are estranged?

e how do we live real hospitality?

e how do we, in our daily lives, open ourselves to the possibility of walking with
Jesus?



t's not so much that we should embrace all that is strange,
out rather that we should engage that from which we have
pecome estranged, by circumstance or other dynamic, with
a deep openness to encountering Christ there.

Mary Hess
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As with every other fruit of human ingenuity, the

new communications technologies
at the service of the integral good o
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The clear distinction between the producer and consumer
of information is relativized and communication appears

not only as an exchange of data, but also as a form of
sharing.

Pope Benedict XVI



This dynamic has contributed to a new
appreciation of communication itself, which is seen
first of all as dialogue, exchange, solidarity and the
creation of positive relations. On the other hand,
this Is contrasted with the limits typical of digital
communication: the one-sidedness of the
interaction, the tendency to communicate only
some parts of one’s interior world, the risk of
constructing a false image of oneself, which can
become a form of self-indulgence.

Pope Benedict XVI
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as we wait, we need to keep walking and to
extend hospitality to each other as we walk... one
way to do that is to learn how to contribute to this
process of producing communication, this process
of sharing and inviting...




Nnew research

e clements of the emotional and how they shape our learning

e elements of our awareness with which we are less familiar

e creating and shaping experiences

e moving from sympathy to empathy



we have 1o become powerful storytellers again



play, performance, simulation, appropriation, multi-
tasking, distributed cognition, collective
intelligence, judgment, transmedia navigation,
networking and negotiation
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listen deeply tell stories
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lgnatian exercises, spiritual direction, lectio divina



digital storytelling



context collapse
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constructing a story
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thus far...

® |[earning is changing all around us

e Emmaus story has elements of the daily, of encounters with a stranger, of
ritual

e digital stories invite us to inhabit context collapse perhaps more
constructively



basic tools to become familiar with

e rss feeds and a reader

e wordpress (or other blogging software)

e flickr

e social networks (facebook, myspace, google+)

e digital storytelling



http://catechesis20.wordpress.com/
http://catechesis20.wordpress.com/
http://en.wikipedia.org/wiki/RSS
http://en.wikipedia.org/wiki/RSS
http://en.wikipedia.org/wiki/News_aggregator
http://en.wikipedia.org/wiki/News_aggregator
http://wordpress.com/
http://wordpress.com/
http://en.wikipedia.org/wiki/Blog_software
http://en.wikipedia.org/wiki/Blog_software
http://www.flickr.com/
http://www.flickr.com/
https://www.facebook.com/
https://www.facebook.com/
http://www.myspace.com/
http://www.myspace.com/
https://plus.google.com
https://plus.google.com
http://storyingfaith.org/
http://storyingfaith.org/

some blogs | enjoy...

e the cyberpilgrim

e children’s literature: a resource for ministry

e pray tell

® jesuit post

e state of formation

¢ believeoutloud

e family scholars



http://acyberpilgrim.org/
http://acyberpilgrim.org/
http://storypath.wordpress.com/
http://storypath.wordpress.com/
http://www.praytellblog.com/
http://www.praytellblog.com/
http://thejesuitpost.org/site/
http://thejesuitpost.org/site/
http://www.stateofformation.org/
http://www.stateofformation.org/
http://www.believeoutloud.com/learn/blog
http://www.believeoutloud.com/learn/blog
http://familyscholars.org/
http://familyscholars.org/

using digital tools in learning...

e instead of arguing over the technical, embrace the adaptive

e err on side of participation and collaboration

e err on side of open access

e crr on side of helping students to access and judge information

e crr on side of multiple literacy, rather than solely print

e when you encounter frustration, seek generativity

e share your work!



http://readnew.net/
http://readnew.net/
http://hypertextbible.org/
http://hypertextbible.org/
http://feautor.org/en
http://feautor.org/en
http://www.christianleaders.org/Almond_Springs/index.htm
http://www.christianleaders.org/Almond_Springs/index.htm
http://wiki.religioused.org/Courses/EL1515W3Exercise
http://wiki.religioused.org/Courses/EL1515W3Exercise
http://www.livehopelove.com/
http://www.livehopelove.com/
http://disseminary.org/
http://disseminary.org/

other examples on the wiki


http://wiki.religioused.org/CC/TechResources
http://wiki.religioused.org/CC/TechResources

what are your examples”?



stay adaptive, keep things at a simmer...



Figure 3.2: Reflective Matrix: Spectrum of Reflective Practice in Seminary Teaching.
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Faculty talk of teaching
only in disparaging
ways.

Teaching talk is
generally nervous,
critical, and for
summative purposes.

Teaching talk is tentative
and informal, but there
is faculty interest in it.

Teaching talk moves
across boundaries and is
formative.

Teaching talk is
generative, shared, and
energizing.

Theology is key arbiter;
closed canon forms
basis of truth.

Theological
commitments are
voiced only in terms of
guild expertise.

Theological frames
are one among many
but allowed into
conversation.

Theological
commitments form
center of curriculum
and invite conversation.

Theological
commitments
support openness in
learning and seeking
transformation.

Faculty are all powerful
in the institution;
students are perceived
as a necessary evil.

Faculty and students act
independently and in
isolation.

Faculty and students
collaborate informally,
with faculty taking the
lead.

Faculty and students
work in teams with
each other and other
constituencies.

Structural roles blur
as the same person
inhabits different roles
in different projects.

Student role is strictly
defined as novice.

4 U 7

Student role is
subordinate to faculty, a
learner who consumes
information.

I R S |

Students may inhabit
multiple roles—novice,
skilled practitioner,
researcher.

4 o T

Students have multiple
roles, may be learning
partners with faculty.

Students are co-learners
with faculty and other
constituencies, may

be pursuing degrees,
continuing education,
or simply learning for its
own sake.

Cultural contexts of
students deemed
problematic, too often
leading to syncretism.

=

Cultural contexts
of students mostly
irrelevant to learning.

Cultural contexts of
students important
to take seriously in
learning for effective
outcomes.

Cultural
contextualization a key
element of learning and
teaching.

Cultural
contextualization
embedded in

theological processes.

Teaching is transmissive
and didactic in format.

Teaching is largely
transmissive; teachers
are content experts.

U

Teaching may take
several forms, and there
is some team-teaching.

Teaching is often
interdisciplinary and
done in teams; teachers
are the designers of
learning environments
in addition to being
content experts.

Teaching is aimed at
student discovery;
teachers take on the
role of expert guides;
much coursework is
based on collaborative
projects.

Questions from
students are pertinent
only for purposes of
clarification.

Questions from students
are allowed if they fall
within clear parameters.

Culture of competition;
student questions must
come from a critical
perspective.

Questions originate in
shared attempts to
negotiate meaning and
clarify truth.

Truth emerges from
shared, energized,
engaged questions.

No evaluation.

End-of-course
evaluation used only for
summative procedures.

Course evaluation is
used occasionally for
formative as well as
summative procedures.

Students involved in
assessment; primary
emphasis is formative.

Continual assessment
by all participants;
portfolio development
for lifelong learning.

Less Reflective ]:>

:
)

More Reflective




getting started on an online course

e assess: who are your students? what technology is available (to them, and to
you)? what are their contexts (and with whom in those contexts might they
learn)?

e identify learning outcomes: what do you want your students to “know, be,
and do” as a result of the class?

e dentify assess-able skills/projects/etc: what would demonstrate that your
students have achieved these outcomes?

¢ build processes and activities around these outcomes

¢ implement, evaluate, assess and start over!



things to keep In mind

e “just in time” rather than “just in case” means taking context seriously,
assessing well, and going for depth rather than superficial coverage

e most online classes require an entire session (or its equivalent) devoted to
culture-building and orientation

e participating in the discussion usually means reading, so your assigned texts
should be cut in half

e students require frequent feedback, so how will you provide that? (eg. open
book quizzes, video “in’s and out’s”, shared feedback from class/colleagues)

e make your intentions and responsibilities clear to the students, not just theirs
to you



other considerations...

e reflective learning and teaching are generally more effective -- and generative!
-- In online settings than are instrumental approaches

® your organization needs to build a learning environment for you, as a teacher,
just as much as you are building a learning environment for your students:
what kinds of support are available? what are the incentives for vulnerability
and transformation?

e if your organization is new to online teaching, it is worth making clear that you
believe your online course content is just as much your original creation as
you typical course content

e what policies exist in your institution around copyright, fair use, e-reserves,
technical support for web building, access to wikis, etc.?



“When | came to you, brothers and sisters,
proclaiming the mystery of God, | did not come with
sublimity of words or of wisdom. For | resolved to
know nothing while | was with you except Jesus
Christ and him crucified.”

1 Cor 2:1-6



"‘But we have this treasure in clay jars, so that it
may be made clear that this extraordinary
power belongs to God and does not come from us.”

2 Cor 4:7-15



more info: mhess@luthersem.edu

www.luthersem.edu/mhess
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